
Appendix A 
First 5 LA’s Current Early Care and Education Workforce Development Efforts  

There are ten efforts that currently make up First 5 LA’s Workforce Development Portfolio. The 
following numbered sections describe each effort, their goals, and their activities that are expected to 
support improvements to the LA ECE Professional Development System (PDS). The activities 
expected to support system improvements are not described in detail. Instead, high-level overviews 
and examples of the activities are provided. It is important to note that: (a) First 5 LA funding for 
several of these efforts  are scheduled to end in June 30, 2016, and (b) First 5 LA is currently 
planning the implementation of its new 2015-2020 Strategic Plan; as such, the composition of the 
continuing Portfolio will likely change during the course of the project. Meetings will be held with the 
selected contractor to provide additional, detailed information about the efforts, associated activities, 
and changes to the Portfolio. Please note that the following descriptions assume an understanding 
of the system diagram (Appendix B) and Coffman (2007)’s evaluation framework (described in 
section III of the RFP)  
 
 

 
1. Los Angeles County Early Care and Education Workforce Consortium  

The Los Angeles County Early Care and Education Workforce Consortium (Workforce Consortium; 
http://workforce.laup.net/Default.aspx) is a collaboration among organizations and institutions in Los 
Angeles County that seeks to increase the quality of early learning programs for young children by 
promoting the educational attainment and professional development of the workforce.  
 
Initiated in 2011, the Workforce Consortium is a five-year investment led by Los Angeles Universal 
Preschool (LAUP). As the lead entity, LAUP subcontracts with county agencies, colleges and 
universities, and nonprofits to implement some of the individual programs

1
 described below. At the 

end of the 2013-2014 fiscal year, LAUP engaged the services of a team to provide consultation 
related to strategic planning and sustainability. Working with the consultants and LAUP staff, the 
Consortium will produce a systems level and a sustainability work plan for the last year and half of 
the grant to improve the effectiveness of ECE professional development systems and sustain the 
projects’ efforts.  
 
Goals: The Workforce Consortium has goals in the three domains. The goals are: 
(1) ECE workforce development: Increase the educational attainment, professional qualifications, 
and knowledge and use of quality practices among ECE professionals. 
(2) System improvement: Develop, align and coordinate educational pathways and professional 
development opportunities for ECE professionals. 
(3)  Policy change: Inform and engage policymakers and vested stakeholders about the need for a 
prepared and qualified ECE workforce. 
 
Activities to Support System Improvement:  
 
Focus area – Components: The Workforce Consortium is expected to enhance components of the 
LA ECE PDS through the provision of funds, the development of new and enhanced program 
models for the education and training subsystems, and the development of data systems. First, 
through LAUP, the Workforce Consortium distributes First 5 LA funding designated for ECE 
workforce development projects so that training and education programs can be developed or 
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improved. Second, the Workforce Consortium offers professional trainings to members and their 
staff (e.g., Permit Matrix) and facilitates collaboration. These are expected to enhance the quality of 
the workforce development services that members, in turn, provide to the ECE workforce. Third, the 
Workforce Consortium requires that its funded programs collect data about their participants and 
outcomes, and the Consortium completes an evaluation of the programs it funds. It is expected that 
the information gleaned from the data and subsequent evaluation will be utilized by the Workforce 
Consortium and its programs to enhance their efforts to improve the LA ECE PDS.   
 
Focus area – Connections: The Workforce Consortium facilitates connections relevant to the LA 
ECE PDS. Within the education subsystem, it connects representatives of the IHEs, and these 
relationships are expected to be a precursor to increased articulation and alignment efforts 
(Appendix A, Arrows a, b, & e). Although it is not an explicit goal of the Consortium, an unanticipated 
benefit of the Workforce Consortium is that it may produce a similar outcome in the training 
subsystem. In other words, increased alignment and coordination of programs among training 
providers (Appendix A, Arrow i) may result due, in part to, the relationships developed by training 
program representatives. The Workforce Consortium brings together representatives from IHEs and 
training providers, thus it may improve alignment between the education and training subsystems 
(Appendix A, Arrow h).  
 
The Workforce Consortium is also expected to establish and strengthen connections between the LA 
ECE PDS and the infrastructure. For example, the Consortium promotes quality rating systems and 
their accompanying assessment tools during the monthly Consortium meetings. The increased 
awareness and understanding of such tools by Consortium partners and members should support 
enhanced understanding of quality tools, and ECE quality generally, among representatives of the 
LA ECE PDS entities (Appendix A, Arrow o).  
 
Focus area – Infrastructure: The Workforce Consortium promotes the infrastructure through 
encouraging the development and enhancement of infrastructure elements. For example, the 
Workforce Consortium is expected to promote the Registry to individuals participating in Consortium-
funded programs (e.g., CDWFI, see below), and encourage those individuals to set up profiles and 
provide data for upload (e.g., transcripts, permits, etc.). Adding additional members of the ECE 
workforce to the Registry will enhance the data provided by the Registry and its ability to support the 
LA ECE PDS (Appendix A, Box 10 and Arrow n). 
 
The Workforce Consortium also supports the alignment of the infrastructure elements through 
relationship building, the development of shared goals and increased communication among 
individuals who play decision-making roles for the infrastructure elements (Appendix A, Arrow t).      
 
Focus area – Context: The Workforce Consortium is expected to influence external factors, in 
particular, those associated with ECE-related advocacy and legislation. Much of the Workforce 
Consortium’s influence on external factors is expected to result from the activities of PEACH (see 
below), but the Consortium engages in activities outside of PEACH that may influence external 
factors. For example, the Consortium increases the awareness of its members about state and 
federal quality initiatives via monthly meetings and emails. The Consortium members may then 
engage in advocacy around these initiatives as independent agents or as part of other organizations 
(e.g., IHEs; Appendix A, Arrow u). In addition, the Consortium Advisory
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 is planning to be more 

involved in ECE policy. It intends to develop a policy agenda and work with advocacy groups to 
advance this agenda.        
 
2. Partnerships for Education, Articulation and Coordination through Higher Education  
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Workforce Consortium. 



Partnerships for Education, Articulation and Coordination through Higher Education (PEACH) is a 
collaborative effort among representatives of IHEs in Los Angeles County and various ECE 
community stakeholders. PEACH was established in 2011 to improve educational and professional 
development pathways and related education programs for the ECE workforce in Los Angeles 
County. PEACH divides its efforts among four main working groups with multiple PEACH members 
assigned to each group. The current working groups are Alignment and Articulation, B.A./B.S. 
Programs, Ed.D./Ph.D. Programs, and ECE Credential. An additional Working Group, the ECE 
Trainer Competencies and Certification Models Working Group, is no longer active as it completed 
its goal in FY 2013-2014. 
 
Goals: The goals of PEACH include: (1) increasing articulation and alignment  of community college 
and university courses and programs, (2) establishing new and improving existing ECE-related 
B.A./B.S. programs, (3) supporting the development of an ECE-specific doctoral program in Los 
Angeles County, (4) advocating for the development and approval of an ECE credential, and (5) 
providing recommendations for increased codification of professional preparation of ECE trainers
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.  

 
Activities to Support System Improvement:  
 
Focus area – Infrastructure: The PEACH ECE B.A./B.S. Programs Working Group and the 
Ed.D./Ph.D. Programs Working Group support are developing model degree programs, or 
exemplary ECE-related programs that can serve as models to support the establishment of new and 
improvement of existing ECE-related higher education professional preparation programs (Appendix 
A, Box 8). The PEACH ECE Credential working group is developing recommendations for the 
legislatively-mandated revision of the California Child Development Permit Matrix, the legislatively-
mandated 24 units of ECE/CD for Transitional Kindergarten teachers, and are providing 
recommendations and advocating for the creation of an ECE credential (Appendix A, Box 9). The 
activities of these workgroups are expected to influence the creation of new infrastructure elements 
and enhance existing elements.   
 
Focus area – Connections: PEACH supports enhancing the articulation across IHEs and the 
alignment of courses at CCCs (Appendix A, Arrows a & b) through its Alignment and Articulation 
Working Group. PEACH also supports connections between the LA ECE PDS and several 
infrastructure elements through the efforts of the B.A./B.S. Programs and Ed.D./Ph.D. Programs 
working groups (Appendix A, arrow l) and the ECE Credential Working Group (Appendix A, Arrows 
m).  
 
Focus area – Context:  Some of the system improvements sought by PEACH cannot be 
accomplished without changes to policy or legislation or gaining the support of California 
policymakers. Therefore, some PEACH systems improvement efforts address factors external to the 
current LA ECE PDS or infrastructure (Appendix A, Box 16, arrows u & v). For example, PEACH 
members have been attending the California Commission on Teacher Credentialing (CTC) Meetings 
as part of their work towards an ECE credential. Through this work, PEACH aims to influence policy 
by collaborating with other organizations (e.g., Zero to Three, Early Edge) statewide to advocate for 
CTC to consider the proposal of an ECE credential in tandem with the revision of the CD Permit 
Matrix and its revision of the Multiple Subject Credential.  
 
3. Child Development Workforce Initiative 

The Child Development Workforce Initiative (CDWFI) is dedicated to promoting educational 
attainment and ameliorating barriers to academic progress among students who are current or 
prospective members of the ECE workforce. The CDWFI was developed and launched by LAUP in 
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2007 through funding from First 5 LA. The initiative funds 9 community colleges across Los Angeles 
County through separate grants awarded by LAUP. Though led by a community college, each 
project is comprised of a collaborative that includes at least one feeder high school and one 
university. Beginning in 2011-12, CDWFI became a funded partner under the Workforce Consortium.  
 
Goals: The goals of CDWFI include: (1) attracting a new and diverse workforce, (2) elevating the 
educational and professional qualifications of the ECE workforce in Los Angeles County, and (3) 
increasing the capacity of the higher education system to support and prepare the current and 
potential ECE workforce.  
 
Activities to Support System Improvement:  
 
Focus area – Connections: CDWFI’s primary system improvement activity is the development of 
feeder programs (Appendix A, arrow c) that help students transition from CCCs to CSUs. The 
development of feeder programs supports the promotion of ECE educational pathways (Appendix A, 
arrows c & d).   
 
Focus area – Components: All CDWFI programs establish resources for students such as 
contextualized courses, dedicated ECE counselors, and lending libraries at the community colleges 
affiliated with their CDWFI program. The community colleges (Appendix A, Box 1) and the education 
subsystem will be strengthened if these resources remain part of the community college 
infrastructure beyond the CDWFI program. 
  
4. Steps to Excellence Program  

Steps to Excellence Program (STEP) is a Quality Rating and Improvement System (QRIS) for 
licensed child care programs serving children between the ages of 0 to 5. STEP was developed by 
the Policy Roundtable for Child Care and is administered by the Los Angeles County Office of Child 
Care (OCC) in 18 communities (http://ceo.lacounty.gov/ccp/step.htm). Established in 2007, the 
purpose of STEP is to provide parents with clear, concise information on the quality of individual 
child care settings, provide incentives and supports for programs to meet and maintain higher 
program standards, and provide benchmarks to determine if the quality of care in individual 
programs or communities is improving over time. In fiscal year (FY) 2013-14, STEP began 
transitioning to the use of the Race to the Top-Early Learning Challenge
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 (RTT-ELC) quality 

standards. Beginning in FY 2014-15, ECE providers participating in STEP are rated using the RTT 
quality standards. 
 
Goals: STEP goals include: (1) increasing ECE providers’ knowledge of quality standards and 
developmentally appropriate practices, (2) increasing early educator implementation of quality 
improvements, and (3) increasing parents’ knowledge of quality ratings and standards.  

Activities to Support System Improvement:   

Focus area – Components:  The Office of Child Care provides training (Appendix A, Box 7) to ECE 
providers participating in STEP to assist them in achieving quality standards. By establishing and 
providing trainings that align with a set of ECE quality standards (e.g., RTT-ELC quality rating 
standards), STEP is expected to enhance the training subsystem. 
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Focus area – Infrastructure:  STEP played a role in the development of the state of California’s RTT 
quality standards, which is part of the infrastructure that supports the LA ECE PDS (Appendix A, Box 
11).  
 
Focus area – Connections: STEP is expected to promote connections between the RTT quality 
standards and the LA ECE PDS (Appendix A, Arrow o). Conducting quality ratings of licensed child 
care programs and administering trainings to help providers improve the quality of their programs 
increases awareness of these standards among the ECE workforce and facilitates the connection 
between the LA ECE PDS and the infrastructure. Furthermore, if the promotion of the RTT quality 
standards to the LA ECE PDS is successful, alignment across the training entities (Appendix A, 
arrow i), may be improved as additional training providers begin to use the RTT continuous quality 
framework to inform their training materials.  
 
5. Gateways for Early Educators 

Gateways for Early Educators (Gateways), led by the Child Care Alliance of Los Angeles (the 
Alliance), aims to enhance the quality of childcare by increasing the quantity and quality of training 
and professional development available to ECE providers across Los Angeles County 
(http://www.ccala.net/providers_gateways.asp). Gateways promotes the professional growth of 
licensed and license-exempt ECE providers through workshops and quality and career development 
coaching provided by Child Care Resource and Referral Agencies (R&Rs) throughout Los Angeles 
County. The Alliance is a nonprofit that operates in partnership with the R&Rs in Los Angeles 
County and subcontracts with the R&Rs for the provision of Gateways coaching services. Gateways 
also coordinates with the Los Angeles County Office of Child Care (STEP and RTT-ELC) to provide 
coaching to members of the ECE workforce participating in STEP to its coaching services. 
 
Goals: The goals of Gateways include: (1) ensuring access to professional development services 
that are culturally and linguistically appropriate for the workforce in Los Angeles County (i.e., the 
workforce represents the children that it serves), (2) providing necessary resources to assist 
participants in increasing the quality of child care in Los Angeles County, (3) providing necessary 
resources to assist participants in increasing their education and/or professional growth, and (4) 
ensuring the delivery of a seamless, coordinated and accessible system of quality improvement for 
early educators in Los Angeles County.  
 
Activities to Support System Improvement:   
 
Focus area – Components: Gateways provides quality and career development coaching to ECE 
providers (Appendix A, Box 4). The availability of these services for ECE providers strengthens the 
training subsystem. In addition, the Gateways program has developed a database for the Alliance 
R&R agencies that tracks the training and coaching its participants receive, including completion of 
required hours, coaching goals, and progress towards goals. The information in this database 
supports the ability of Gateways staff to understand and serve the needs of ECE providers who 
utilize its training and coaching services. By providing and tracking trainings and coaching across 
geographic locations that cover a variety of topics, Gateways strengthens the training subsystem 
(Appendix A, Box 4). (Gateways also provides training opportunities to the ECE workforce in addition 
to those described above, including a “Passport” training program, which is composed of 40 hours of 
training in ten subject areas. However, these other training opportunities are not funded through First 
5 LA’s Workforce Portfolio.)   
 
Focus area – Connections:  Gateways promotes connections within the LA ECE PDS. First, it 
promotes alignment of quality and career development coaching across the R&Rs in Los Angeles 
County through the use of the same coaching model (Appendix A, Arrow j).  Second, Gateways may 
serve as a pathway between the training and education subsystems (Appendix A, Arrow g), as the 

http://www.ccala.net/providers_gateways.asp


Gateways coaches connect participants in their program who are interested in taking college 
courses to CCCs in Los Angeles County, and provides course assistance through its coaching 
program. Finally, Gateways supports alignment among training providers (Appendix A, Arrow i) as 
some of its trainers, coaches, and/or supervisors are also ASPIRE advisors (see #8 below). It is 
likely that having staff trained by multiple programs will increase the alignment among training 
entities in the county and the overall training subsystem will be enhanced.  
 

 

6. Early Childhood Education Professional Learning Communities Project  

The Early Childhood Education Professional Learning Communities (ECEPLC) project is a multi-
year professional development initiative administered by the Los Angeles County Office of Education 
(LACOE) aimed at addressing the training needs created by the passage of SB 1381 – “The 
Kindergarten Readiness Act.”  This law created a new program called “Transitional Kindergarten” 
(TK) that began during the 2012-13 school year. The purpose of the ECEPLC project is to provide 
elementary school principals and transitional kindergarten teachers with the necessary resources to 
provide a high quality early learning experience for children in transitional kindergarten classes. In 
addition, the project will provide guidance for the development of PLCs (professional learning 
communities), including preschool teachers, to improve articulation from preschool to kindergarten 
and beyond.  The PLCs link ECE providers in nearby ECE programs to teachers in TK classrooms in 
order to promote quality practice and increase collaboration.  
 
Goals: ECEPLC goals include: (1) increasing the capacity of principals to administer high quality, 
developmentally appropriate transitional kindergarten programs, (2), promoting quality early learning 
practice among ECE and transitional kindergarten teachers, (3) increasing collaboration among TK 
teachers and ECE providers in the community through professional learning communities, and (4) 
promoting a professional culture that supports the adoption and sustainability of developmentally 
appropriate techniques and skills. 

Activities to Support System Improvement: 

Focus area – Components: ECEPLC provides training through PLCs that develops the knowledge, 
skills and competencies of transitional kindergarten and preschool staff. This training specifically 
focuses on increasing understanding of how the alignment between the Preschool Learning 
Foundations and the Common Core standards supports children’s learning and development in the 
early years. In addition, the PLCs, which take place at the school districts, create opportunities for 
ECE and elementary staff to interact with one another and develop a shared professional language. 
By establishing the PLCs, the ECEPLC program has expanded the trainings available in the training 
subsystem, as well as enhanced the quality of the training subsystem as these trainings are 
designed for a specific group of professionals and aligned with infrastructure elements (Appendix A, 
Box 7).  
 
Focus area – Connections: ECEPLC activities support the development of connections between the 
LA ECE PDS and the infrastructure. In order to effectively train principals and TK teachers, the 
ECEPLC program utilizes the guidelines supplied by the infrastructure and, as a result, connects the 
infrastructure to the training subsystem (Appendix A, Arrows m, q and s).   

ECEPLC also supports the connections between the LA ECE PDS and the elementary PDS. The 
ECEPLC program increases communication and collaboration among these two systems and 
encourages seamless professional transitions from one system to another. Although this type of 
connection does not fit neatly into the definition of connection activities noted on page 13 of this 
RFP, this activity of ECEPLC is important to note as it supports recent policy changes in California 



that define ECE as encompassing children through age 8 and encourages a broader goal of merging 
of ECE and elementary delivery systems. 

7. Project Vistas  

Project Vistas is an academy that aims to improve access to higher education for licensed family 
child care (FCC) providers. The project is based on the premise that FCC providers, particularly 
those for whom English is not their primary language, often work in isolation and need information, 
resources, and support in order to successfully navigate higher education. In fall 2011, Project Vistas 
was launched at East Los Angeles College Foundation by faculty and staff from the Child Family & 
Education Studies Department.  
 
Goals: The goals of Project Vistas include: (1) improving access to educational opportunities for 
FCC providers from ethnically and linguistically diverse backgrounds, and (2) increasing educational 
attainment among these FCC providers. An implicit goal of Project Vistas is to improve early 
educator knowledge and practice through coursework required for child development majors.  
 
Activities to Support System Improvement: 
 
Focus area – Components: As part of its efforts to support FCC providers, Project Vistas develops 
contextualized courses. The development and use of these courses strengthens the ability of ELAC 
to educate students enrolled in Project Vistas. The education subsystem will be strengthened if 
these courses are high quality and they are made available and adopted by other Los Angeles 
County CCCs (Appendix A, Box 1). 
 
Focus area – Connections:  Project Vistas participants are referred to STEP, and their FCC site is 
assessed for quality. These activities facilitate connections between the infrastructure and the LA 
ECE PDS (Appendix A, arrow o) as this referral process increases awareness of the quality 
standards among the ECE workforce. In addition, Project Vistas is expected to develop professional 
growth pathways that allow FCC providers to receive the education and training to support the 
development of their ECE skills and competencies (Appendix A, Arrow g).  
 
8. ASPIRE (CARES Plus) - http://workforce.laup.net/aspire-stipend-program.aspx 

Comprehensive Approaches to Raising Educational Standards (CARES) Plus 
(http://www.ccfc.ca.gov/programs/programs_caresplus.html) is a First 5 California Signature 
Program implemented in select California counties. CARES Plus is dedicated to increasing the 
quality of early learning programs for children ages 0 to 5 and their families by supporting the 
education and professional development of an effective, well-compensated, and diverse ECE 
workforce. In 2011, CARES Plus was launched in Los Angeles County and was branded as the 
ASPIRE Stipend Program. ASPIRE is administered by LAUP through funding from First 5 LA and 
First 5 California.  The ASPIRE program provides advisement, training (e.g., CLASS), and a stipend 
to ECE providers who are pursuing higher education.   
 
Goals: The goals of ASPIRE include: (1) increasing teacher effectiveness by improving the quality of 
interactions with children, (2) increasing retention and professional advancement among the ECE 
workforce, (3) recruiting ECE providers who represent the cultural and linguistic diversity of Los 
Angeles County, and (4) increasing the preparation and qualifications of the ECE workforce through 
the completion of coursework, permit and degree requirements. 
 
Activities to Support System Improvement:  
 

http://workforce.laup.net/aspire-stipend-program.aspx
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Focus area – Components: First 5 California requires that agencies receiving CARES Plus funding 
provide the individual stipend recipients with an advisor to assist in the development and utilization 
of professional growth plans. Under the ASPIRE framework, this advisement is provided by LAUP 
staff and advisors contracted by LAUP (e.g., staff at R&Rs) throughout the county. The ASPIRE 
advisors receive specialized training before they can provide advisement to ASPIRE participants. 
This specialized training is expected to enhance the knowledge and skills of the ASPIRE advisors. 
Given that ASPIRE advisors come from various entities throughout the county and that the ASPIRE 
advisors will likely incorporate the knowledge gleaned from the specialized ASPIRE trainings into 
their other non-ASPIRE training activities, it is expected that the training subsystem will be 
enhanced.    
 
Focus area – Connections: First 5 California also requires that agencies receiving CARES Plus 
funding work to improve the alignment and articulation within and between IHEs (Appendix A, 
Arrows a, b & e). ASPIRE works towards this goal through the activities of the Workforce 
Consortium, in particular the activities of PEACH’s Alignment and Articulation workgroup.  
 
Beyond the work of the Workforce Consortium, the ASPIRE program promotes connections between 
the LA ECE PDS and the infrastructure through the training of the ASPIRE advisors (see above). 
The advisors receive training on the Classroom Assessment Scoring System (CLASS; a tool to 
assess teacher-child interactions in the classroom) and the Child Development Permit Matrix, which 
are elements of the infrastructure. ASPIRE advisors are expected to become well-versed in these 
elements of the infrastructure and, in turn, this is expected to increase the connections between the 
LA ECE PDS and the infrastructure (Appendix A, Arrows m, o, & r). In addition, ASPIRE serves as a 
pathway between the education and training subsystems (Appendix A, Arrow g), as it provides 
training to ECE providers who are concurrently pursuing professional development opportunities 
through institutes of higher education.  
 
9. Prenatal to Age Five Workforce Development Project (P-5 WFD) 

The intent of the Prenatal to Age Five Workforce Development Project is to enhance the knowledge 
and practice of the P-5 workforce by integrating and embedding the P-5 Cross-Sector Core 
Competencies and training approach across the early childhood sectors of ECE, child welfare/social 
work, physical health, infant and early childhood mental health, and early identification and 
intervention. The P-5 Cross-Sector Core Competencies and training are being developed through a 
partnership with ZERO TO THREE (http://www.zerotothree.org/about-us/western-office.html). The P-
5 Cross-Sector Core Competencies build on the Prenatal through Age Three Cross-Sector Core 
Competencies previously developed by ZERO TO THREE.   
 
Goals:  The goals of the P-5 WFD include: (1) expanding core competency standards and 
curriculum from the P-3 effort to include professionals who provide services to young children and 
their families between the ages of 3 to 5 years, (2) piloting and implementing trainings and 
Communities of Practice for the P-5 workforce across multiple sectors, and (3) integrating and 
embedding core competencies within institutions of higher education, the county health and human 
services delivery system, and community-based organizations. 
 
Activities to Support System Improvement:  
 
Focus area – Components: The P-5 WFD effort is expected to improve the quantity and quality of 
trainings available around cross-sector professional competencies, as ZERO TO THREE will 
conduct trainings on the P-5 Cross-Sector Core Competencies (Appendix A, Box 5). These trainings 
fill a gap as most trainings available for members of the ECE workforce focus on skills and 
competencies specific to ECE providers. The trainings will allow ECE providers to interact with other 

http://www.zerotothree.org/about-us/western-office.html


professionals serving the prenatal to age 5 population, as well as share a common set of 
competencies and utilize a common language with this group of cross-sector professionals.  
 
Focus area – Infrastructure: The P-5 Cross-Sector Core Competencies (Appendix A, Box 12) are a 
refinement of the P-3 Cross-Sector Core Competencies. The P-5 Cross-Sector Core Competencies 
are designed to strengthen the knowledge and practice of the prenatal to age 5 workforce to better 
support their work with young children and families. By aligning with and supplementing the existing 
guidelines in the infrastructure, as well as expanding the age range for the Cross-Sector Core 
Competencies, this effort is expected to strengthen the infrastructure supporting the LA ECE PDS.  
 
Focus area – Connections:  One of the explicit goals of P-5 WFD effort is to integrate and embed the 
P-5 Cross-Sector Core Competencies in the LA ECE PDS, which is expected to create connections 
between the LA ECE PDS and the infrastructure (Appendix A, Arrow p). Potential unintended 
outcomes of the P-5 WFD effort is enhanced alignment among training providers (Appendix A, Arrow 
i) and improved alignment across the education and training subsystems (Appendix A, Arrow h). 
These outcomes may occur as a result of connecting the P-5 Cross-Sector Core Competencies with 
the LA ECE PDS.   
 
10. California Early Care and Education Workforce Registry 

The California Early Care and Education Workforce Registry (Registry) is an online, web-based 
information system that tracks information about the education and work experience of ECE 
providers. The Registry houses the following types of information about members of the ECE 
workforce. 
 

 Demographics characteristics including age, gender, ethnicity, and language 

 Education including college coursework and degrees 

 Qualifications including state-issued child development permits and teaching credentials 

 Early care and education experience including tenure in the field 

 Employment data including job title, compensation and work history from the point of 
enrollment.  

The Registry, which began in July 2012, is currently in use in Los Angeles and San Francisco 
Counties. The Registry will develop a module to allow for tracking professional development 
trainings in the future. The Registry is expected to expand to other counties in the upcoming years 
and, ultimately, be adopted statewide.  
 
Goals: The goals of the Registry include: (1) monitoring the size and characteristics of the ECE 
workforce in Los Angeles County (and later all of California), (2) serving as a primary source of data 
on workforce development outcomes in Los Angeles County (and later all of California), and (3) 
identifying and formulating policy recommendations to support ECE workforce development.  
 
Activities to Support System Improvement:  
 
Focus area – Infrastructure: The Registry is a data system element of the infrastructure (Appendix A, 
Box 10) that supports the LA ECE PDS. It will provide information about the number of ECE 
providers in the workforce and the education and training of those providers. Through the 
development and expansion of the Registry, the overall quality of the infrastructure is expected to 
improve. 



 
Focus area – Connections: The Registry is expected to influence the LA ECE PDS (Appendix A, 
Arrow n) through the information it provides to the education and training subsystems. For example, 
the training subsystems may identify specific topics that need to be added to their curriculums 
because of a dearth of ECE providers with training in that content area.  
 
Focus area – Context: The Registry is also expected to influence external factors (Appendix A, 
Arrow v) through the information it provides. Registry data may be used to support advocacy efforts, 
inform legislative or policy decisions, or provide data for researchers to investigate best practices in 
ECE workforce development. 

 


